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	Section A1: Jacques Cartier

	Competency 1
To understand the organization of a society in its territory.
· Situates the society and its territory in space and time.
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JACQUES CARTIER 

(1491 – 1557)

The explorer of the           St. Lawrence River

He gave Canada its name

	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.2 
Cultural Situation


b. Names religions practised:
2.3 Economic situation


b. Names means of transportation.


c. Indicates transportation routes.

4. 
Influence of people and events on social and territorial organization

a. 
Names important people.
	

	IO

· Situates in time

· Establishes facts

· Characterizes historical phenomena 
· Characterizes geographical phenomena
	

	Technique

· Interprets simple maps

· Interprets illustrated documents
	


	Section A1a and A1b: Jacques Cartier

	Teaching Suggestion

It is important to explain to students that 17th century sea voyages of discovery had as their ultimate objective the discovery of ‘highway’ sea routes. These ‘highways’ would make return trips between Europe and North America a reality. It opened the new continent to European colonization and new trade adventures.

Allow students to consult atlases and a globe for the geographical locations demanded. The atlases allow the students to familiarize themselves with the flat representation of the planet, and the globe with its spherical representation.
	[image: image104.png]4b: Complete the names of the lakes using only vowels.
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[image: image107.png]Q:
5e: The one-room school was on the ground floor and

Marguerite Bourgeoys and her companions lived in the former
dovecot on the second floor. Complete the following table.

Number of Storeys

Number of
Classrooms

Library

Type of
Playground

Heating for winter

Transport used to
get to school

Teachers' lodging







	Section A1c: Jacques Cartier

	Teaching Suggestion

The objective of this slide is for students to become aware of geographical places pertinent to the study of the History of New France. 

Before starting this activity make sure that students know the meaning of the words: ocean, island, strait, river and gulf.

For a clear definition of geographical terms refer to:

http://www.enchantedlearning.com/geography/landforms/glossary.shtml

	[image: image108.png]5e: The one-room school was on the ground floor and
Marguerite Bourgeoys and her companions lived in
the stable on the first floor. Complete the following
table.

. . |Varies from
Ground and first
Number of Storeys school to
floor
school
Number of 1
Clasrooms
Library None

Type of Surrounding
Playground field

Heating for winter [Small furnace

Transport used to

get to school walk

First floor of the

Teachers' lodgin:
99 stable




[image: image109.png]3a: Jean Talon, the first Intendant, ordered the first
population census in New France. The results were:

Quebec City 547
Trois-Riviéres 455

Montreal 625
Place the above settlements in INCREASING order of
population.

Trois-Rivieres—Quebec City—> Montreal

How many French settlers were there in 1666 in
New France?
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an animal used for transport

a feathered animal that loves swimming
an animal with a fluffy white coat

an animal with small horns

an animal that clucks and provides eggs



[image: image5.png]1. Atlantic Ocean

. Newfoundland
(biggest island)

. Strait of Belle Isle
(narrowest passage
between Newfoundland and
North America)

4. St. Lawrence River

5. Gulf of St. Lawrence

(a large ocean area at the
mouth of the St. Lawrence
River)

. Anticosti Island
(a small island at mouth of
the St. Lawrence River)






	Section A1d: Jacques Cartier

	Teaching Suggestion

The students equipped with the newly acquired geographical knowledge will be able to draw Jacques Cartier’s first voyage on the given maps. Students can consult the previous map. 
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	Section A1e and A1f: Jacques Cartier

	Teaching Suggestion

2g.

i. The cross is a symbol of the Catholic Church which at the time was the official religion of France. 

ii. ii. The shield nailed to the cross has three fleurs-de-lys, the symbol of the French monarchy.

iii. On the small tablet nailed at the top of the cross is written ‘VIVE LE ROI’ a French expression referring to the French King.


	


	Section A1g: Jacques Cartier

	Teaching Suggestion

This illustration represents the meeting of two cultures: the French and the Aboriginal. Neither cultural group knew enough about the other, so naturally the Aboriginals had many questions.  

For example: What is this man from a faraway land doing in our land? 

Ask students to place themselves in the Aboriginal’s position and propose a few possible questions the Aboriginal might have asked himself.   

Examples of possible questions:

· What does this cross mean to this man from a faraway land?

· Why must this man from a faraway land put up this cross?

· There are things written on the cross. What do they mean? 

· Is this cross a good or bad thing for us, the Aboriginal People? 

· Is it going to change the beliefs passed down by our ancestors? (Beliefs amongst the Aboriginals could change from group to group but they all believed in a strong connection between the individual and the natural environment.)
	
** See Teaching Suggestions for possible answers **


	Section A1h: Jacques Cartier

	Teaching Suggestion

Students should apply their newly acquired geographical knowledge and add a sentence or two about the weather in their logbook.

Examples of possible answers:

1. We navigated across the Atlantic Ocean from France to the Strait of Belle Isle. The ocean was not always kind to us. Some waves were enormous and the boat swayed from left to right like a little toy.

2. Today we sailed north of the Anticosti Island down to the mouth of the St. Lawrence River. It was quite windy.

3. This afternoon we arrived at Strathcona. It was raining.

4. After two days we ended our voyage at Hochelaga. 


	
** See Teaching Suggestions for possible answers **


	Section A1i and A1j: Jacques Cartier

	Teaching Suggestion

There was a third voyage in 1541-1542 but the first two should suffice for students to understand Jacques Cartier’s contribution to the founding of New France. 


	



** The tracing line must show direction (              ) **



	Section A1k (part 1): Jacques Cartier

	Teaching Suggestion

Start the activity by showing the image of the boat followed by the following questions:

1. What type of energy was used by the 17th century sailing boats? 


Wind energy

2. What part of the sailing boat captured such energy?


The sails

3. What boat structure supported it?


The masts

4. Where were the goods stored in the sailing boat?


The hold

5. What did the sailors do to increase their area of observation?


Climb up the mast and get into the crow’s nest.


	[image: image6.png]N e ok 0N s

Bow the front part of a boat

. Crow's Nest a lookout post in the shape of a basket

Deck the floor of a ship
Hold the inside of a boat below deck

. Life Boat  a small boat used to reach land

Mast a wooden pole supporting sails

Sail a large sheet of cloth attached to the mast
designed to catch the wind

Stern the rear part of a boat







	Section A1k (part 2): Jacques Cartier

	Teaching Suggestion

The sailing boat is different from the one in the previous slide. The idea being that if the student understood the different parts of the previous sailing boat he/she should not have any difficulty in identifying the same parts in a boat of different design.   

Not only should the drawings be in the proper place but they must be recognizable. Wherever possible the drawings should be in the appropriate proportions.


	[image: image7.png]PART 2: Look at the boat and draw a:

* man on the bow
* red bird on the crow's nest
"+ green X on the deck
* black life boat on the sea
* blue rope around the mast
* red cres! on the sail

* circle on the stern







	Section A1k (part 3): Jacques Cartier

	Teaching Suggestion

On the first level, just below deck, where the air was cleaner and fresher, one finds:

· The sleeping quarters of sailors and passengers

· The dining room

· The meeting room

· Blankets

On the second level below deck, where the air was stale, one stored:

· Food 

· Barrels of water

· Sails

· Luggage

N.B. The numbers have to be the same on each level but not necessarily in the same order e.g. 2,5,8,4 or 4,5,8,2 or 2,8,4,5 ... The same applies to the second level.
	



	Section A1k (part 4): Jacques Cartier

	Teaching Suggestion


	







	Section A1k (part 5): Jacques Cartier

	Teaching Suggestion

Inform students that these animals were taken alive so that they could be sold to farmers and thus increase the livestock in the new colony, New France.


	




	Section A1k (part 6): Jacques Cartier

	Teaching Suggestion

This section has been included so that students become cognizant of the fears and dangers the navigators, settlers (men, women and children), king’s officials and members of religious orders had to endure while crossing the North Atlantic Ocean on their way to New France. 

The four mentioned dangers:
1. rocky coastline, 

2. dangerous icebergs,
3. gigantic waves, and 

4. big sea creatures
are still today a true danger to navigation despite all our present day technology. Imagine what it must have been like travelling in 17th and 18th century wooden boats moved by unexpected wind currents with no communication with the outside world.


	





	Section A1k (part 7): Jacques Cartier

	Teaching Suggestion

Words to know:

Bow, continent, crow’s nest, deck, gulf, hold of a ship, island, life boat, mast, ocean, peninsula, stern
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	Section A2: Samuel Champlain

	Competency 1
To understand the organization of a society in its territory.

· Situates the society and its territory in space and time.
· Makes connections between assets and limitations of the territory and the organization of society.
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SAMUEL CHAMPLAIN 

(1574 – 1635)

The Father of New France

	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.2 
Cultural Situation


c. Names artistic expression (architecture).
3. 
Assets and limitations of the territory

a. 
Indicates assets related to the relief
c. 
Indicates assets and limitations related to bodies of water
4. 
Influence of people and events on social and territorial organization

a. 
Names important people.
	

	IO

· Situates in time

· Establishes facts

· Characterizes historical phenomena

· Characterizes geographical phenomena
	

	Technique

· Interprets simple maps

· Interprets illustrated documents 

	


	Section A2 cover: Samuel Champlain

	Teaching Suggestion

Initiate a class discussion on the meaning of ‘The Father of New France’ (Father = founder)

Possible questions:

· Between which centuries did Champlain live?

· What is there about his clothing that is somewhat different from today’s government officials?

· What is distinctive about his physical features?
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	Section A2a and A2b: Samuel Champlain

	Teaching Suggestion

After having completed the section on Jacques Cartier, students should be able to complete slides 2a and 2b with little or no help from the teacher. 

It is in fact a revision exercise on some geographical locations pertinent to the History of New France.

	[image: image11.png]2a: In the appropriate place on the map below, write the
following names:

France  Atlantic Ocean  North America St. Lawrence River

Atlantic

North
America





[image: image12.png]2b: Trace on the map below Samuel Champlain's voyage
(1603) in RED.

Samuel Champlain's STEPS:
1) He travels from France across the Atlantic Ocean;
2) He sails south of Newfoundland;







	Section A2b: Samuel Champlain

	Teaching Suggestion

Following the directions provided, students will independently complete the route of Champlain’s inaugural voyage to North America (1603).
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	Section A2c: Samuel Champlain

	Teaching Suggestion

After the class has read Champlain’s letter to his friend Vincent, pose the following questions:

1. According to Champlain’s letter what riches could North America offer to the French? 

A variety of animals (source of food and furs) and an abundance of trees (wood for housing construction and shipbuilding). 

2. What weather problem did Champlain not mention in the letter?  

The severe long Canadian winters which most Europeans were not used to.
	[image: image14.png]2c: Champlain decided that Strathcona (present day
Quebec City) would be home to the first fur-trading
post. He wrote the following letter to his friend
Vincent.

Dear Vincent,

New France is bountiful. | have
never seen so many furry animals,

birds and fish. We are surrounded
by a thick endless forest. | invite
you to join my team in New
France...







	Section A2c: Samuel Champlain

	Teaching Suggestion

Any two animals per category
Inform students that some of the professions can appear more than once on this table

	[image: image15.png]Give two examples of animals and trees found in the
St. Lawrence Valley that Champlain was referring to.

woodpecker,
cardinal, loon, gull

wolf, fox, squirrel trout, cod, sole pine, fir

oriole, American |salmon, whitefish,

moose, dear, bear .
robin char

maple, birch

Which people in France would be interested in these
animals and trees? Choose from the following:

fisherman | ( carpenter | [ hunter || ship builder | [ hat maker
explorer ] | adventurer house builder

Furry Animal

hunter hat maker fisherman carpenter

explorer explorer explorer shipbuilder

adventurer adventurer adventurer adventurer, explorer








	Section A2d: Samuel Champlain

	Teaching Suggestion


	[image: image16.png]2d: Champlain's letter to Vincent continues as follows:

...l have ordered my men to build the first permanent
house, I'Habitation. It must be a two-storey wooden
building that houses 50 men, has a tower and is
surrounded by a palisade. It will have a vegetable

garden outside the palisade. Please come and be my

architect.
cham i

Please help Vincent design I'Habitation. Read the letter
and complete the table.

/A two-storey wooden building to house 50 men

A tower

A palisade

AW |IN| =

/A vegetable garden outside the palisade








	Section A2e: Samuel Champlain

	Teaching Suggestion

Accept many different drawings. All drawings are correct in so long as they include the four characteristics demanded by Champlain.


	[image: image17.png]2e: Draw I'Habitation

" samuel, do L
2

you like i







	Section A2f: Samuel Champlain

	Teaching Suggestion

Many different answers are possible. However, students should check for the required characteristics mentioned in 2d.


	[image: image18.png]2f: Are you a good architect? Compare and contrast
your Habltatlon to Champlaln s Habltatlon

|
.| Voila! L'Habitation, 1608.
The founding of Quebec City








	Section A2g: Samuel Champlain

	Teaching Suggestion

In discussing this slide, draw attention to the two dates on the top left (1608) and top right (1908) corners of the stamp. 

1608 – completion of l’Habitation 
1908 – Post Canada commemorates the third centenary of the completion of l’Habitation
Draw attention to the spelling in the inscription – L’abitation de Québecq which dates back to 17th century French.


	[image: image19.png]2g: In 1908 Canada Post issued a stamp showing
I'Habitation. What was Canada Post celebrating? Circle
the clues that led you to your answer.








	Section A2h: Samuel Champlain

	Teaching Suggestion


	[image: image20.png]2h: Champlain had an inquisitive mind and wanted to
explore New France. Consider the image below.

1: Identify Champlain with an X. What clues helped you
identify him?

2: Identify a river hazard with av/. Why is it hazardous for
sailing?

3: Who were Champlain's guides? Why did he choose them?




1. Champlain is dressed as a European. The other are dressed as Aboriginal people.

2. The rapids are a hazard to navigation. They have the capacity to tear apart the hull of a boat.

3. Champlain’s guides were Aboriginal people. Champlain chose them because they knew the region very well and could negotiate all the river hazards.




	Section A2h: Samuel Champlain

	Teaching Suggestion


	[image: image21.png]2h (cont'd): Consider the image below.

4: What means of transport is being used? What was it
made of? Why was this material used?
5: Why did Champlain NOT use his wooden lifeboat?




4. A canoe.  The Aboriginal canoes were made of birch bark which was very light, waterproof and strong – an Aboriginal invention.

5. Champlain could not use his wooden lifeboats because they were heavy and would easily break in the rapids.




	Section A2i: Samuel Champlain

	Teaching Suggestion


	[image: image22.png]2i: Champlain was also a cartographer. Below is one of
the maps he charted. Identify the locations marked
with a circle.

-

Atlantic Ocean

2 [St. Lawrence River
Newfoundland

w








	Section A2j: Samuel Champlain

	Teaching Suggestion

Words to know:

Architect, bountiful, cartographer, hazard, habitation, inquisitive mind, palisade, settlers, to chart a map


	[image: image23.png]2j: Champlain founded Quebec City in 1608. The
population of New France was still very small. Use the
table to answer the questions below.

ow many years did it
take to reach a population
of 68 settlers?

1632 — 1608 = 24

It took 24 years to reach a
population of 68 settlers.

Revived ey 2010
Staieics Canta

How many settlers arrived
between 1640 and 16507
1200 - 500 = 700

700 settlers arrived
between 1640 and 1650.







	Section A3: Jean Talon

	Competency 2
To interpret change in a society and its territory
· Recognizes the main changes in the organization of a society and its territory
· Justifies his/her interpretation of the changes
	[image: image24.png]



JEAN TALON

(1626 – 1694)

The First Intendant



	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.1 
Demographic Situation
a. 
Describes the distribution of the population: concentrated in the St. Lawrence Valley

c. 
Gives the approximate number of inhabitants

4. 
Influence of people and events on social and territorial organization

b. 
Names groups that played a role.
	

	IO

· Establishes connection between facts

· Determines explanatory factors and consequences.


	

	Technique

· Interprets illustrated documents
· Interprets tables

	


	Section A3 cover: Jean Talon

	Teaching Suggestion

Ask the students: “What is distinctive about Jean Talon’s physical features?” 

He is wearing a wig which was common among the upper class of the times.


	[image: image25.png]





	Section A3a: Jean Talon

	Teaching Suggestion


	



	Section A3b: Jean Talon

	Teaching Suggestion

Students should circle two sets of six men and draw two women figures on the small square.

	[image: image26.png]3b: From the census results Jean Talon calculated that
there were 6 men for every 1 woman.

How many women settlers were there for 12 men?
Draw the correct number of women on the right.

Legend
% man *woman

So for every 10 French women settlers there would
have been _ 60 _ French men settlers.

:"" Show your work "







	Section A3c: Jean Talon

	Teaching Suggestion


	[image: image27.png]3c: Jean Talon arranged for about 800 strong, healthy
French, Catholic women (les filles du roi) to settle in

the new colony. They would have to marry a settler for
which they would receive a dowry.

My name is Anne. | am an orphan and work in the convent
pantry. | am often sick although | am only 23 years old.
Could she be a “fille du roi’? Why?

My name is Catherine. | come from a wealthy family.
1 live in Paris with my parents. | am 19 years old.
Could she be a “fille du roi’? Why?

I am Monique. My parents died when | was 10 and | have
lived in a convent ever since. | am healthy and hardworking.
Iam 17 years old. Could she be a ‘fille du roi’? Why?





No.  Anne could not be a ’fille du roi’ because she was a sickly young woman. ‘Les filles du roi’ had to be strong and healthy.

No. Catherine came from a wealthy family so she would not be interested in being a ‘fille du roi’.

Yes. Monique was young, healthy and hardworking, an ideal candidate for a ‘fille du roi’.  



	Section A3d: Jean Talon

	Teaching Suggestion


	[image: image28.png]3d: Which of the men below would be considered the
best husband for a ‘fille du roi’? Circle your answer
and state the reason(s) for your choice.

AGUEHAN ANTOINE THOMAS

| am an Iroquois and

live in a longhouse. |
am 25 years old.

|am a 23 year old
farmer. | built a

loghouse and have

a corn field.

| am a 49 year old
king's soldier.




Antoine was a young farmer with some property. He was attached to the land while the soldier.

Thomas, could easily be transferred back to France. 

The Aboriginal man was neither French nor Catholic.


	Section A3e: Jean Talon

	Teaching Suggestion


	[image: image29.png]3e: After the ‘fille du roi’ found a husband she received
her dowry. Circle the suitcase she was likely to
receive. State the reasons for your choice.

stockings, gloves,

shoelaces, sewing spade, blankets, wooden hammer, knife, pots, rake
needles, pins, white thread, spoons and gun and thread
pair of scissors

Suitcase # 1_because it contained the articles
most needed for women of the 17th century








	Section A3f: Jean Talon

	Teaching Suggestion

Allow students, in groups of three, to read and discuss among themselves the content of Jean Talon’s letter. Provide the following guidelines:

i. Was the ‘filles du roi’ policy a success or not? Why was it important for the development of New France? If the policy of ‘les filles du roi’ had been successful why did he propose in this letter to stop the policy?

ii. How did Jean Talon try to develop new activities so that New France would become more attractive to French settlers of different professions? 

iii. After answering these questions the students can then give their opinion on Jean Talon’s achievements. 

Possible opinions:

Jean Talon tried to do his job as the first Intendant because: 
1. he developed a policy,’ les filles du roi’, to increase the French population in New France. He realized the settler population had sufficiently increased by 1671 (date of the letter) so there was no longer a need to send more young women to New France. The local population growth was sufficient. 

2. he tried to make New France an outpost for fur trade and farming activities. He was interested in turning New France into a developing society with different economic activities (e.g. a shoe factory, saw mill and brewery). He hoped it would attract different types of French settlers, thus strengthening the French position in North America.
3. he founded a shipyard important for the French Navy in the New World.

Allow for diversity in the answers. Accept them in so far as they are backed by historical evidence.
	[image: image30.png]3f: Read this the letter written by Jean Talon. Circle his
achievements and give your opinion on what you
believe was his greatest achievement.

Quebec City, New France
August, 1671

I 'would like to report to Your Highness the result of my|
the ‘filles du roi’ started 5 years ago.

This year alone there were around 700 births and about 100 marriages.
These figures are based on the local church records.

The first settler population census (1666) showed that there were 1627
settlers and now there are about 6650. Therefore we do not need anymore
filles du roi'.

The economy has changed. | have founded
nd afshoe factory.

| am greatly pleased and confident to inform Your Highness that | changed
this colony from a single fur-trading outpost into a thriving French colony
with an essentially French Catholic population.

Your most humble servant,
Jean Talon

The Intendant of New France
(Adapted from www stat. can.gc.ca)




** See Teaching Suggestions for explanation to the answers **

Words to know:

Achievements, brewery, census, church records, dowry, filles du roi, longhouse, intendant, sawmill, shipyard




	Section A4: Jeanne Mance

	Competency 1
To understand the organization of a society in its territory.

· Defines the influence of events on social and territorial organization.

	[image: image31.png]



JEANNE MANCE

Founder of the first hospital in New France



	PoL

C. French society in New France around 1645

4. 
Influence of people and events on social and territorial organization

a. 
Names important people.

c. 
Indicates events that marked society.

5. Elements of continuity with the present

a. 
Indicates traces left by the society

	

	IO

· Characterizes historical phenomena

· Establishes connections between facts


	

	Technique

· Interprets tables

	


	Section A4a: Jeanne Mance

	Teaching Suggestion

Discuss with the students the basic needs that such a primitive hospital might have had. Students must also consider that Jeanne lived in the 17th century so her demands would have been rather simple. Include in the discussion the need to order the essentials for a kitchen because the hospital had one. 


	[image: image32.png]4a: In 1641, Jeanne Mance travelled to New France to
look after the sick. She soon turned her house into a
hospital and three years later founded the first
hospital in Montreal. She received 6000 livres from a
wealthy woman to help stock her new hospital.

What do you think Jeanne ordered for
her new founded hospital?

Shopping list for Jeanne’s hospital

Medical supplies (ointments, herbs, lotions,
bandages, dressings...,

Linens (bed sheets, bedspreads, curtains,
mattresses...

Surgical instruments (tweezers, scissors,
scalpels, little hammers and small sharp knives)
= Furniture (chairs, tables, beds, bedside tables,
cupboards...)
- Stove and kitchenware (copper pots, ladles,

knives, forks, spoons...)

Creatve Commons Aiuton - hare Al 25
Genri retreved 10 11 2014)







	Section A4b: Jeanne Mance

	Teaching Suggestion

Initiate a discussion on the most useful animals to man (cow, ox, bull, dog, sheep, horse etc). Ask students what each mentioned animal offers to man even today.

Then allow them to proceed with the activity by themselves. 

Elaborate on: 

1. the derivatives of milk (butter, cheese, cream and yogurt)

2. fur that was processed into leather

3. wool used to make warm clothing for Quebec’s very cold winters 

Curiosity Corner
Students could be asked to give the plural of: ox (oxen), cows (cows) and sheep (sheep).

	[image: image33.png]4b: Jeanne further received the following animals:

Meat, fur (processed into
leather), horns and bones
(buttons and other objects),
pulled the plough and carried
heavy loads

2| Cow

Milk (milk derivatives — butter,
cream, cheese, yogurt), meat,
and fur (processed into leather)

3| Sheep

Wool (essential to Quebec very

cold winters), and meat








	Section A4c: Jeanne Mance

	Teaching Suggestion

Discuss with students the reason for New France settlers to be always concerned with security (possible attacks from hostile Aboriginals and their colonial rivals, the English).

In the case of Jeanne’s hospital such a concern was manifested with the building of a:
1. moat – high wooden cedar fence built nearest to the hospital;

2. palisade – a deep ditch filled with water around the hospital and built furthest from the hospital.

	[image: image34.png]4c: Jeanne’s hospital looked something like the
illustration below. It was situated near the fort and
surrounded by a moat and a palisade.

Complete the drawing by adding the moat and palisade
that surrounded the hospital.





** Drawings will vary but must include the ideas behind a moat and palisade (see teaching suggestion) **



	Section A4d: Jeanne Mance

	Teaching Suggestion

Words to know:

Evidence, fort, historian, ‘livres’, moat, palisade, stock


	[image: image35.png]4d: You are a young Quebec ‘historian’. Study the photos
of the two statues of Jeanne Mance and complete the
table below.

Creativo Commans Attbution-Share
Alke 3.0 (otoved 24.09.2014)

IA young woman dressed in
17th century clothes

IA woman who cared for
children and wounded

IA woman who cared for those
in difficulty

IA nurse who cared for French
and Aboriginal people

Can differ widely








	Section A5: Marguerite Bourgeoys

	Competency 1
To understand the organization of a society in its territory.

· Defines the influence of events on social and territorial organization.

	[image: image36.png]



MARGUERITE BOURGEOYS

(1620-1700)

Founder of the first public school in New France

	PoL

C. French society in New France around 1645

4. 
Influence of people and events on social and territorial organization

a. 
Names important people.

c. 
Indicates events that marked society.

5. 
Elements of continuity with the present

a. 
Indicates traces left by the society


	

	IO

· Makes historical comparisons

· Determines elements of continuity and change


	

	Technique

· Interprets illustrated documents

	


	Section A5a: Marguerite Bourgeoys

	Teaching Suggestion

Discuss with the students the features and condition of the house. Using the presence of two flying birds, lead students to conclude that such a house was a stable and  a ‘bird house’ (a dovecote) with holes for entry and exit of birds. 

This activity is designed to enrich the students’ vocabulary and to make them understand how adjectives enhance and even refine a written text.  Allow students to consult a Thesaurus in order to find the word they think best expresses their idea. It would be ideal if students shied away from choosing simple words such ‘small’, ‘old’ and ‘ugly’ but instead  choose more descriptive words.
 
	[image: image37.png]5a: Below is a drawing of the house given to

Marguerite Bourgeoys to start the first school in New
France.

Gome Monvea (L1958, .C42)

Give three adjectives to describe the appearance of this house.
run-down, broken-down, crumbling, decrepit, dilapidated,

deteriorated

Give three adjectives to describe the appearance of the house
you would like Marguerite Bourgeoys to have had.

beautiful, attractive, lovely, charming




** Above are some possible answers **



	Section A5b: Marguerite Bourgeoys

	Teaching Suggestion

Allow students to express themselves freely in their art in so far as they keep the house format of the illustration.

They can add, if they so wish, a garden and/or a playground (bear in mind that it has to be a 17th century playground), some trees, a path to the school entrance...    

	[image: image38.png]5b: Using the adjectives you chose in the previous
slide, draw the house Marguerite should have
received. Make sure to keep the original structure of
the house.








	Section A5c: Marguerite Bourgeoys

	Teaching Suggestion


	[image: image39.png]5c: Identify the three persons marked by arrows. Use
the clues next to the names to guide you.

2 |Surveyor Basset - holds a clipboard to assess the house

1 |Marguerite Bourgeoys - nun dressed in black

Governor de Maisonneuve - wears clothes of the governing class
and carries a sword








	Section A5d: Marguerite Bourgeoys

	Teaching Suggestion


	[image: image40.png]5d: The three people on the right side of the
illustration have particular jobs to do and specific
tools to use. Match the tool on the left with the job it
would be used for.

Job
rake sweep floors
bucket gather leaves
with watel and debris
brittle wash floors and

broom walls








	Section A5e: Marguerite Bourgeoys

	

	
[image: image41]
 Source: http://www.archivesvirtuelles-cnd.org/en/node/2895 



	Section A5f: Marguerite Bourgeoys

	Teaching Suggestion

After answering slide 5f, discuss with students the advantages of our present day schools when compared to a 17th century school. Some points to consider:
· schools are usually built for children to learn in a pleasant environment,

· schools have a central heating system for the winter months, 

· schools have a library from where students and teachers borrow books,

· most  schools have a well- equipped playground,  

· every student has a desk and a locker to keep his/her belongings, 

· schools are well equipped with computers  (great access to immediate  information) and other equipment,
· teachers today live outside school grounds although those who teach in residential schools might live within school grounds.   

Encourage a discussion on subjects the students have to take at school today as well as the reason for their inclusion in the curriculum. 

Some suggestions for subject inclusion:

French – the official language of the province

English – one of the two official languages of the country 

Mathematics and Science& Technology – helps to understand reality by developing reasoning ability and critical thinking skills which can be applied to everyday life situations.

Geography, History and Citizenship Education – contributes towards an understanding of human society throughout the ages by developing one’s critical thinking skills. Such an acquisition prepares one to later participate and contribute constructively to our democratic society.

Physical Education – teaches a student to adopt a healthy lifestyle.  

Ethics and Religious Culture – helps one to better understand the beliefs of others.

Art Education (drama, visual arts and music) - nourishes the imagination and opens doors to creativity.

Continue the discussion by comparing and contrasting the subjects taught in  New France with those taught in Quebec today

Common subjects for both historical periods :

Reading,  writing, arithmetic and in some cases religion

 Difference in subjects taught:
*   In New France girls had to learn to cook and sew so that they could become better housewives. Most boys had to learn how to farm because it was a very important activity in New France. Some, however, were educated to become priests, doctors or lawyers.   

* 
Today in Quebec, both girls and boys go to school to prepare themselves for a  profession irrespective of gender, so new subjects have appeared such as Science and Technology, Computer Science, Physical Education and Ethics and Religious culture and Visual Arts
*
Point out to students that education in Quebec remained under the control of the Catholic Church until the 1960s.. Afterwards education came under government jurisdiction.

Words to know:

Brittle broom, clipboard, governor, lodging, surveyor,


	[image: image42.png]5f: Using the green SMART pen, draw a line matching
the images with the subjects you believe are being
taught.

math

language

sewing

religion

cooking








	Section A6: Hébert Family

	Competency 1
To understand the organization of a society in its territory.

· Makes connections between assets and limitations of the territory and the organization of the society.
	[image: image43.png]THE HEBERT FAMILY (arrived in 1617)

The First Farmer Family in New France






	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.3 
Economic situation

b. 
Names economic activities.

c. 
Indicates transportation routes.

3. 
Assets and limitations of the territory
a. 
Indicates assets related to the relief 

c. 
Indicates assets & limitations related to bodies of water

d. 
Explains why resources were assets

	

	IO

· Characterizes a geographical phenomenon

· Establishes facts


	

	Technique

· Interprets illustrated documents
· Establishes facts

	


	Section A6 cover: Hébert Family

	Teaching Suggestion

Discuss with the students what type of geographical area is depicted in the image. You may choose to provide guiding questions such as:

1. Is it a city?

2. Is it a farming area?

3. Is it a desert?

Students should state their reasons by identifying the characteristics that led them to their choice.


	[image: image44.png]






	Section A6a: Hébert Family

	Teaching Suggestion

Allow the students to discuss, in groups of three, what their approach would have been if they were in the same situation as the French settler family. The objective is to make the student fully aware of the trials, anxiety, fear and perhaps hopelessness that the settlers must have endured and yet, they rarely gave up. 

Here are some questions to help students:

1. What could the settler family have bought in their own luggage that would help in the situation? A gun to protect the family, some dried food that could help feed the family for the first few days, some extra tools to help the family start ...
2. What season was it? Summer, end of spring...
3. Which wild animals could be hunted in the woods?

Wild rabbit, squirrels, skunks, foxes, wolves, beavers... 

4. How could the farmer hunt such animals? With a gun
5. What shelter could the family build before a house of some sort was constructed? Some form of a tent
6. How could each member of the family contribute to the well-being of the family, as a whole, in such a situation? Father cleared and farmed the land; mother catered for family needs; children helped parents wherever needed
7. How could they make fire with the few utensils they had? By striking stones 
8. Was water available?  Farms were allotted near rivers.
Students should apply any knowledge of survival skills they might have learned at school, youth organizations, or through reading.
	[image: image45.png]As a settler you were given this plot of land, your future
farm, and a big box. Inside the box was an axe, a saw, a
hammer, nails, ropes and blankets. You were left alone in
this spot with your family, your luggage, and this big box.
What would you do? On the following slides, answer the
questions to help guide your future steps.








	Section A6a: Hébert Family

	Teaching Suggestion


	[image: image46.png]What do you think they brought in Which wild animal would they
their luggage to help them settle? hunt in the woods and in the
water?

Blankets
Bags of flour
Wood

Bread, Jam, Cheese, Ham,

Sugar

Tea leaves





[image: image47.png]The family wanted to build a house
and farm the land. How would they
clear the land?

Saw - to cut trees

Axe - to break soil

Rake - to clear the land

The family wanted a cup of tea.
What would they need to do?
Where would they obtain water?
How would they start the fire?

Make fire by striking 2 rocks
together.

Fetch water from a river, boil it
and add tea leaves.








	Section A6b: Hébert Family

	Teaching Suggestion

With large classes, it might be a good idea to have several copies made of the text on this slide. Give it to the students to read at their desks. Furthermore, you may choose to have a Think, Pair Share activity so that students have a stronger understanding of the content found within the text. This will allow them a better foundation for the next slide.

	[image: image48.png]6b: Read the text carefully. You will need the
information below to complete the activity on the next
slide without referring back to this text.

In 1617, Louis Hébert settled with his family (wife Marie and
three children aged 3, 9, and 14) in New France. They were
given a plot of land. After going through the difficulties that
so many settlers later experienced, they became the first
self sufficient family. They cleared the land and planted
wheat, beans, peas and corn. Marie also made soap and
candles and taught her children. The children were not idle.
They helped to look after the poultry and the vegetable
garden.

Sadly, Louis died ten years later because of a bad fall on
the ice. Courageous Marie decided to stay in the colony
and continue with all the farm work until she remarried two
years later.







	Section A6c: Hébert Family

	Teaching Suggestion


	[image: image49.png]6c: Complete the puzzle on the left side by using the

clues on the right side.

T|E|A|C|H|E|R One of Marie's professions
P|E|A |A small round green vegetable
B|E|A[N /A green vegetable they planted
W/H|E|A|T A crop they used to make bread
C|O[R|N /Another word for maize
VIE|G|E|T|A|B|L|E The type of garden the children tended
FIR|E(N|C|H The language the Héberts spoke
C|A(N(D|L|E|S Something Marie made
R|E|M|A|R|R|I |E |After two years of Louis' death, Marie
W|I|N|T|E|R The season Louis died
L|A|N(D First they cleared the ...
P|O|U|L|T|R The children looked after the ...








	Section A6d: Hébert Family

	Teaching Suggestion

You may discuss with the students why Louis chose to build his homestead on a hill:
· to better protect himself and his family against enemies

	[image: image50.png]6d: Consider the illustration below where you can see
Louis Hébert sowing seeds on his plot of land. Circle in

1. His house
2.  Where he went to Sunday mass ceremony
3. Three tools he used on his farm








	Section A6e: Hébert Family

	Teaching Suggestion


	[image: image51.png]6e: Consider the illustration below.

1. Why were the numerous stumps (circled in green) a problem for
the farmer?

2.  What is so unusual about his shoes (circled in blue)?





1. There are a considerable number of stumps in the illustration. A stump is the small remaining part of a tree that has been cut. Still today with all the technology we have, stump removal is no easy task. Imagine what it must have been like in the 17th century where the tools were so primitive. Stumps forced the farmer to cultivate around them.

2. Wooden clogs. They are used for heavy work because they give foot protection. However, clogs do not flex under the ball of the foot so they have the bottom of the toe curved up allowing the foot to roll forward.


	Section A6f: Hébert Family

	Teaching Suggestion

Words to know:

Crop, idle, plot of land, poultry, self-sufficient, scythe, stumps


	[image: image52.png]6f: With simple tools as seen in the illustrations below, the

pioneer farmers cleared part of the forest in order to farm.
1. Name each tool.
2. What are they used for?







	Section A7: Election 

	Competency 2
To interpret change in a society and its territory

· Establishes causes and effects of the changes

	
ELECTION FOR THE MOST FASCINATING HISTORICAL FIGURE OF NEW FRANCE



	PoL

C. French society in New France around 1645

4. 
Influence of people and events on social and territorial organization

a. 
Names important people.

c. 
Indicates events that marked society.
	

	IO

· Characterizes historical phenomena

· Makes historical comparisons


	

	Technique

· Constructs tables

	


	Section A7 cover: Election

	Teaching Suggestion

1. Attempt to obtain a definition of a democratic society by posing pertinent questions to students. (A democratic society is governed by leaders elected by the people through secret ballot - that is each person’s vote is secret.)

2. Ask students why secret balloting should be so important in a democratic society (no one influences one’s vote).

3. 
Show the ELECTION TIME slide, and discuss the importance of the voters’ right to demonstrate freely for different candidates in a democratic society.

It also helps students to see all the names of the historical personalities in question. Give students about 5 minutes to ponder which of the personalities fascinates them the most. Explain to students that in elections the choice of candidate is an individual decision and not a group decision.


	[image: image53.png]





	Section A7a: Election

	Teaching Suggestion

1. 
Provide ten minutes for each student to write on a piece of paper three sentences that justify her/his choice of historical personality.

2. 
Choose at random students to write on the SMART board his/her reason for their choice. No more than three reasons should be offered for each candidate. It continues until all historical figures are accounted for. Should there be a personality without a ‘fan’, the teacher should fill the pertinent space with her/his own three sentences.

3. 
The whole class then reads silently the opinions written in 7a, 7b, and 7c on the SMART board and prepares to vote.
4. 
Give students time for reflection (about 5 minutes) after which each one writes the name of his/her favourite candidate on a given piece of paper (the vote or the ballot). 


	[image: image54.png]Samuel Champlain &l

1. He found the sea route
between Europe and North
/America.

2. He was the first to meet
with the Aboriginal people.

3. He established French

1. He described the fauna
and flora of the area.

2. He charted the rivers and
the lakes.

3. He founded Quebec City.

Number of Votes: Number of Votes:





[image: image55.png]Jean Talon

1. He had the first

population census taken in 1. She founded the first
North America. hospital.

2. She looked after the sick
and wounded settlers.

3. She looked after the sick
and wounded Aboriginals.

2. His populatlon policy led

3. He founded the shipyard,
brewery, shoe factory and
sawmill.

Number of Votes: Number of Votes:





[image: image56.png]Marguerite Bourgeoys i%,

2. She taught boys and

girls. 2. They became self-

3. Children were taught the [Sufficient.

same subjects as children |3 They stood as an example
in Europe. or future settlers.

Number of Votes: Number of Votes:








	Section A7b: Election

	Teaching Suggestion

1. 
Use any small box, make a slot, and call it ‘a ballot box’ where each student will deposit his/her vote. 

2. 
Choose three students to count the votes. Once all are counted by each of the three students (it validates the results), one student writes the result of each candidate on the bottom left-hand corner of the candidate’s card on the SMART board. 


The second student completes the table on 7b and the third student writes the name of the winner on the scroll on the same slide, that is 7b. 


It is a good opportunity to allow those whose candidate won to rejoice but encourage them to refrain from gloating, while those whose favourite candidate lost should accept the result of the majority. It is but an introduction to the democratic process of elections. 

3. Whatever the outcome of this simple election might be, tell students that every single personality studied and chosen by them as their favourite historical figure was fundamental to the establishment of the first successful French settlement in North America, New France. Each one of them contributed towards the functionality of the fledgling French colony.

Words to know:

Ballot, ballot box, democracy, election, secret ballot
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	Section B1: Economic Activities in New France

	Competency 2

To interpret change in a society.

· Defines the influence of people or events on those changes.
	[image: image59.png]FUR TRADE:
Trading Posts
Coureur de Bois

AGRICULTURE:
Seigneuries






	PoL

· See Economic Activities – Fur Trade and Economic Activities – Seigneuries
 
	

	IO

· See Economic Activities – Fur Trade and Economic Activities – Seigneuries

	

	Technique

· See Economic Activities – Fur Trade and Economic Activities – Seigneuries

	


	Section B1: Economic Activities – Fur Trade

	Competency 2

To interpret change in a society.

· Defines the influence of people or events on those changes.
	[image: image60.png]FUR TRADE:
Trading Posts

Coureur de Bois






	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.3 Economic situation


a. Names economic activities (e.g. trade and in particular the fur trade)


** Only two aspects of the fur trade will be considered – Trading posts and Coureurs de bois**

D.  Canadian Society in New France around 1745

3. Assets and limitations of the territory

d. Explains why resources were assets 
	

	IO

· Establishes connection between facts

· Determines explanatory factors and consequences
	

	Technique

· Interprets illustrated documents
· Interprets tables and diagrams
· Completes a timeline

	


	Section B1a: Economic Activities – Fur Trade

	Teaching Suggestion

The students should know at least a few of the animals whose furs fed the fur trade of the 17th century in New France. Start a discussion on the typical furry animals of Canada. Invariably the fox, the beaver and the otter will be mentioned by the students.    

Curiosity Corner

· The fox is slightly smaller than a dog with upright ears and a pointed snout. He has a reputation of being cunning and sly, hence the English idioms –  as sly as a fox or as cunning as a fox. 

· The otter has a long slim body with a long muscular tail. He loves building a water slide and then sliding down into the water.  

· The beaver gnaws the bark of birch and poplar trees. He then builds dams with the tree trunks to protect himself against coyotes, wolves and bears.  He is the only animal apart from man that can shape his environment. The beaver is one of Canada’s well-known symbols. 


	 [image: image61.png]1a: New France was teeming with furry animals - the
basis of the fur trade. Below are three of them. Identify

them.

Fox

Beaver








	Section B1b: Economic Activities – Fur Trade

	Teaching Suggestion


	[image: image62.png]1b: Consider the illustration below of a typical fur
trading post.

1 Circle in RED and GREEN the two distinct groups of people in this illustration.
Name them.

The trading post was fortified. Circle in BLACK the fortified area.

3 What trade is being conducted here?

4, Place an X on the goods that are being sold.

5 Define the phrase ‘trading post'.

N








	Section B1c: Economic Activities – Fur Trade

	Teaching Suggestion


	 [image: image63.png]1c: The Aboriginals bartered furs for European goods.
This illustration depicts another type of trading post.
What are they bartering? Complete the table below.

European goods| Their everyday use

-

. [copper pots to cook
glass objects
2. |(bottles and to store liquids

glasses)
to protect against
3. |blankets the cold
. to see oneself (a
4. |mirrors

novelty)








	Section B1d: Economic Activities – Fur Trade

	Teaching Suggestion


	[image: image64.png]1d: The ‘coureurs de bois’ bartered their European
goods for Aboriginal pelts. Look at these three
illustrations. Write down four skills needed by the
‘coureur de bois' to venture deep into thick forests
and cross rivers.

1. Hunting 3. Rowing canoes

2. Running long distances 4. Negotiating with
Aboriginals in a
friendly manner







	Section B1e: Economic Activities – Fur Trade

	Teaching Suggestion


	 [image: image65.png]1e: Who Am |?

1. Sometimes | spend the winter in the Aboriginal village to learn their
language and become an interpreter.

2 | stock furs in the trading post.

3. The Aboriginals taught me to use snowshoes and birch canoes.

4 I live in a longhouse.

5. | barter furs for knives, pots, and guns.

6. | barter knives, cooper pots, and guns for furs.

7. Isell furs in Europe.

8. l'am an adventurer looking for furs.

9. | work for the Company of the Hundred Associates.

10. lam an Iroquois.








	Section B1f: Economic Activities – Fur Trade

	Teaching Suggestion

Before starting this activity, review with the students the map of Quebec rivers.
The dots on this map represent the geographic positions of the four settlements.


	 [image: image66.png]1f: There were four French trading posts (1) Quebec (2)
Trois-Riviéres (3) Montreal (4) Tadoussac. Write the
numbers of the four trading posts in the appropriate place
on the map.








	Section B1g: Economic Activities – Fur Trade

	Teaching Suggestion

 Allow students to refer to the previous slide.

	 [image: image67.png]1g: Given the map below, complete the sentences.

4.

e

The four trading posts were on the St. Lawrence River.
St. Lawrence River offers a direct access to the _Atlantic Ocean.
The four trading posts were also served by other smaller rivers ...
Montreal by Ottawa River

Quebec City by _Chaudiere River

Trois-Rivieres by St. Maurice River

Tadoussacby ~_Saguenay River

What was the importance of the waterways for the fur trade?
The waterways in New France acted as highways.

French goods as well as the pelts of the
Aboriginal people were transported to and from
the trading station.







	Section B1h: Economic Activities – Fur Trade

	Teaching Suggestion

Before starting the activity, allow time for students to explain the meaning of each illustration in the fur trade timeline. 


	 [image: image68.png]1h: The fur trade started with an animal (like a beaver)
and ended with clothing items. Place the images at the
very bottom in their correct place








	Section B1i: Economic Activities – Fur Trade

	Teaching Suggestion

Words to know:
Barter, coureur de bois,  economic activity, pelts, trading post


	[image: image69.png]1i: In the provided spaces write the names of the
products that were sent to and from France.

Consider the following products: metal objects, weapons, gun
powder, fabric, furs, glass objects, timber

Furs and timber

metal objects, weapons,
gun powder, fabric, glass
objects N








	Section B1: Economic Activities – Seigneuries

	Competency 2

To interpret change in a society and its territories.
· Defines the influence of people or events on those changes.
	[image: image70.png]" AGRICULTURE:
Seigneuries






	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.3 Economic situation


a. Names economic activities: agriculture

c. Indicates transportation routes: waterways, early 
roads

D.  Canadian Society in New France around 1745

2. Elements of the society that affect the organization of the territory

2.3 Economic situation


a. Names economic activities: agriculture


c. Indicates transportation routes: waterways, early 
roads

3. Assets and limitations of the territory

c. Indicates assets and limitations related to bodies of water 
	

	IO

· Characterizes historical phenomena

· Characterizes geographical phenomena

· Determines explanatory factors and consequences
	

	Technique

· Interprets illustrated documents
· Constructs tables
	


	Section B1 cover: Economic Activities – Seigneuries

	Teaching Suggestion

Introduce the general concept of a seigneurie.
· A seigneurie was a large piece of land (along the fertile St. Lawrence River banks) divided into rectangular farms.

· The seigneur was the owner of the seigneurie and the farmer (habitant) settled and farmed one of the rectangular divisions of the land.
	 [image: image71.png]" AGRICULTURE:
Seigneuries







	Section B1j: Economic Activities – Seigneuries

	Teaching Suggestion

Before starting the activity, allow students to discuss the illustration of a typical seigneurie.

· Its shape (rectangular strips)

· Its composition (settlers’ farms and seigneur’s plot)
· Its particularities (farms bordered the river)

Students should individually write down the answer to the questions before the teacher asks the class for the final answers.
	 [image: image72.png]1j: Below is a drawing of a typical seigneurie. It was the
property of the Seigneur (Iandlord) He rented this land
to the farmers (habitant).

WHPHILL

1. Name the shape of all farms.

long rectangle

2. What do all farms have in
common besides their shape?

all border the river

3. Why is the windmill on a hill?

so its sails capture
the wind and start it

working








	Section B1k: Economic Activities – Seigneuries

	Teaching Suggestion

In completing the next two slides (1k and 1l), the students become aware of the diversity of products that were obtained from just one farm.
Curiosity Corner

· Chemin du Roi (1737) was more than 280 km long (from Quebec City to Repentigny near Montreal) and 7.5 m wide.

· It crossed 37 seigneuries.

· There are many road signs still in existence today.


	 [image: image73.png]1k: Study the drawing below and complete the

sentences.

1. Two types of sugary substances were
made by the farmers:

a. honey

b. maple syrup

2. Two types of transport that passed by the
farmer's property without disturbing him:
. boat in the river

p. cart in the chemin du roi

3. The farmer collected _W00d _ from the
forest for the fire place.

4. The farmer carried the grain
to the windmill to be ground.







	Section B1l: Economic Activities – Seigneuries

	Teaching Suggestion


	[image: image74.png]11: Complete the table with the products that the
farmer obtained from each section of land.

1 |wood
2 |cattle feed
3 |honey
4  fflour
5 |vegetables and fruit
6&7 [meat, milk, eggs and pelts








	Section B1m: Economic Activities – Seigneuries

	Teaching Suggestion

Pose the following questions to the class:
· What are taxes? A tax is the sum of money demanded by the government to pay for services (schools, hospitals, roads and bridges).
· What services did the seigneur offer the farmer? Protection, land, a windmill, and a church
	 [image: image75.png]1m: The farmers had to pay taxes but they did not pay
with money. Consider the illustration. Circle 5 different
items the farmers gave to the seigneur as tax payment.

Name the items

flour

poultry

eggs

fish

fruit








	Section B1n: Economic Activities – Seigneuries

	Teaching Suggestion

Once the activity is completed, ask the following questions:
1. What do you conclude? The seigneur had many rights and few responsibilities while the farmers had few rights and many responsibilities.
2. What would you have changed in the distribution of rights and responsibilities? Possible answers include: church pews should not be reserved; the farmer should not work without pay for the seigneur; the seigneur should not collect taxes on fish, game and flour; the seigneur should pay the farmer to build his manor house and the windmill.
	 [image: image76.png]1n: Read the following lists of rights and responsibilities.
Place a check mark next to the items you think are the
duties of the farmer or the seigneur.

Grant the right to have a farm

Collect the annual farm rent

Sit on the front pew of the Catholic church
Use the windmill to grind the wheat J
Collect taxes on fish, game and flour ’

Build a farm house, manor house and windmill

Pay rent

Work for the seigneur 3 days a year without pay

Build a road parallel to the river

Clear the land and cultivate it

Grant land to the settlers who applied l








	Section B1o: Economic Activities – Seigneuries

	Teaching Suggestion


	 [image: image77.png]10: Consider your own rights and responsibilities as a
student and complete the following.

Write 3 RIGHTS of every student.
1. to be taught different subject matter

2. to be treated with respect

3. to learn in a safe and pleasant environment

Write 3 responsibilities of every student.
1. to do school work on time

2. to respect our peers (no bullying)

3. to respect our teachers








	Section B1p: Economic Activities – Seigneuries

	Teaching Suggestion

Words to know:
Agriculture, annual rent, grind, habitants, pew, plot of land, responsibilities, rights, seigneur, seigneurie, tax, timber


	[image: image78.png]1p: The areas shaded in green are where the
seigneuries were located. Why was this area chosen?

Give two reasons.

MONTREAL

QUEBEC
Ty

Reason #1: very fertile region

Reason #2: proximity to water (the St. Lawrence
River and its tributaries)




 




[image: image79.png]SMART Board.. tools & strategies
for Cycle 2 Element‘\ary!





	Section B2: Government

	Competency 2

To interpret change in a society and its territories.

· Defines the influence of pee or events on those changes.

· Makes historical comparisons.

· Determines explanatory factors and consequences.
	[image: image80.png]Government






	PoL

C. French society in New France around 1645

2. 
Elements of the society that affect the organization of the territory

2.4 Political situation


c. Names an institution: the Company of One Hundred 
Associates

D.  Canadian Society in New France around 1745

2. Elements of the society that affect the organization of the territory

2.4 Political situation

a. Indicates the means of decision making: made unilaterally by the king of France or his representative in the colony (the governor)

b. Indicates the means of selecting leaders: appointed by the king of France.

c. Indicates the roles of the leaders in the colony: governor, intendant

d. Names an institution: the Sovereign Council

 
	

	IO

· Makes historical comparisons

· Determines explanatory factors and consequences
	

	Technique

· Interprets illustrated documents and tables

	


	Section B2 cover: Government

	Teaching Suggestion

The concept of government is not easily grasped by grade 4 (cycle 2 year 2) students. It is advisable to initiate a class discussion on its concept so that through the exchange of ideas students become aware that a society needs a government in order to be functional.

A government passes and implements laws so that a harmonious society is established. Emphasize the fact that differences of opinions will always exist but such differences must be respected and laws have to be passed by the government to ensure that respect is maintained.

As an example, refer to the election of the class representative. Point out why it is relevant for student views to be heard in an organized and respectful manner. Discuss also the principle that one should not vote for an individual because he/she is an acquaintance or a friend or a powerful person but rather because he/she will do what is expected by those who elected them.

The visuals and activities should lead the student towards a basic understanding of the role of government within the societal context of New France during two periods:

· The Company of the Hundred Associates 1627 - 1643

· The Sovereign Council 1663 – 1670
	[image: image81.png]Government







	Section B2: Government (The Company of 100 Associates

       1627 – 1643)

	Teaching Suggestion

Students have to understand the responsibilities of the Hundred Associates proposed by the king in order to better evaluate their rather poor performance.

They have to realize that the king wanted to attract many French settlers to New France so that they would farm the land and thus populate the fledgling French colony, New France. France would then have a significant stronghold in North America. The amount of land acquired overseas by a European country was proportional to the importance of the same country at any of the European table of negotiations. 


	[image: image82.png]






	Section B2a and B2b: Government

	Teaching Suggestion

Emphasize the fact that it is the farmer and not necessarily the businessman who stays in the colony.

Call to students’ attention the total lack of representation of the common man in government. This was but a reflection of what was happening in Europe in the 17th century - the common man had no representation.
Some questions to be discussed by students in groups of three before initiating this activity :

a) Were there far too many associates for the enterprise to be successful?

b) If the majority of the associates were merchants, was there a possibility that at least some would be dishonest by keeping pelts or profits from the fur trade for themselves?

c)  Were the Hundred Associates too far away from France to be checked on irregularities?

d) In the first half of the seventeenth century, was New France attractive enough to dazzle people into immigrating to New France? 

After students exchange their ideas, they should complete the activity on the evaluation of the Hundred Associates. Allow for differences of opinion in so far as the student substantiates his/her argument with pertinent historical knowledge.
	  [image: image83.png]2a: The Company of 100 Associates ruled between
1627 and 1643. They governed for 16 years.

2b: The Company of 100 Associates was supposed to
bring in 4800 French settlers during the time they
governed. Consider the table below:
Year Some Details

1627 The Company of 100 Associates founded

1628 76 French settlers in New France

1641 240 French settlers in New France
1643 The Company of 100 Associates abolished

a) How many French settlers b) Was the king satisfied with the
arrived in New France between Company of 100 Associates?

1628 and 1641? Circle the correct king and explain your answer.

240-76 =16





[image: image84.png]b. Possible answers (students should offer at least three) :

1. The king was most unhappy with the Company of a Hundred
Associates since there were too many cases of dishonesty.

2. The Associates did not make an effort to attract the number of
settlers demanded by the king. After 16 years the Associates

were able to attract only about 100 settlers when the king wanted

at least 300 per year.

3. If one considers the hardships the settlers had to endure (severe
winters, difficult farming, isolation from family left in France ...), one
can easily realize how difficult it must have been to convince people
to come to New France.

4. Mainly men came to New France which meant that they had left
their family behind. So very few came.

5. The rigorous New France winters were no attraction.

6. The hardships endured by peasants in France could have made
coming to New France quite attractive.

7. British raids on French settlements made it difficult to attract
newcomers.







	Section B2c: Government

	Teaching Suggestion

The illustrations depict the four most important members of the Sovereign Council. Introduce them according to their responsibilities.

a) The monarch enjoyed  the king’s divine right.1
b) The Governor General acted only upon the king`s orders and was responsible for the defence of French territory in North America.

c) The Intendant was responsible for order in the settlement.

d) The Bishop was responsible for church matters (births, marriages, funerals, Catholic feasts ...) as well as social services (schools and hospitals) in New France.
1Divine Right of Kings - a 17th century belief that the king’s authority derived from God alone and he was not accountable to the people
	 [image: image85.png]2c: The King of France abolished the Company of 100
Associates. He then founded the Sovereign Council
with 4 main members: the King, Governor General,
Intendant and Bishop. Match the statements on the
right with the members on the left.

| supervise trade,
distribute seigneuries,
recruit new settlers and
maintain order

| am responsible for the
rganization and activities|
of the Catholic Church

| represent the king in

New France. | control the
army and plan the

defense of New France

I control New France and
nominate the Intendant
and Governor General








	Section B2d: Government

	Teaching Suggestion

The purpose of this activity is for students to be able (with minimum support from the teacher) to identify the responsibilities of certain members of government to everyday activities and actions of the settlers. 


	[image: image86.png]2d: On July 19, 1666 Le Nouveau Monde, a wall
newspaper by the barber shop, reporte:
some happenings. Which member of th
Sovereign Council was responsible for
each situation?

(On Sunday night, Antoine stole 3 chickens from Eliana. |Intendant

[Sofia's baby girl will be baptized on Sunday. Bishop

|Yesterday, a boat with 38 new settlers arrived from France. (Intendant Intendant

On Friday, Mr. Pepin became a seigneur. Intendant

[On early Wednesday, the Aboriginals attacked Governor

[Tadoussac. General

[Sunday mass will be celebrated in the cathedral Bishop Governor
General

The Governor General was called to France. King

[Mr. Nepveu wants to open a butcher shop. Intendant

IMr. Jamet will be buried tomorrow. Bishop

|A fist fight broke out at La Vie en Rose restaurant Intendant








	Section B2 conclusion: Government

	Teaching Suggestion

Competency 2 (To interpret change in a society and its territory) and the Intellectual Operation, Make historical comparisons, are easily applicable in this section. Students should view both governments, The Hundred Associates and the Sovereign Council as an attempt by the King of France to introduce order and progress in the fledgling French colony.

Divide students in groups of three.

a) Allow them to discuss the achievements and failures of the first attempt at organization in New France (The Hundred Associates).

b) Lead them to compare (a) with the next attempt (The Sovereign Council). They should identify the more complex, albeit still simplistic, government structure.

c) Students should view the Intendant as the member of government responsible for maintaining  law and order, in a fair and peaceful manner.

d) Students should realize that the Catholic Church became  the organization responsible for educational and health services  throughout Quebec history until the 1960’s.

Students can research the role of General Governor which is still in existence today. The office of General Governor in Canada is the oldest continuous institution in our country. Consult www.gg.ca. It has interesting visuals and its text is within grasp of a grade 4 student.

Words to know::
associates, government, pelts, immigrating, emigrating, intendant, dishonesty, sovereign council  
	


[image: image87.png]SMART Board.. tools & strategies
for Cycle 2 Elementary!





	
Section B3: War and Peace

	Competency 2

To interpret change in a society and its territories.

· Defines the influence of people or events on those changes.


	[image: image88.png]




	PoL

C. 
French and Canadian society in New France between 1645 and 1745

a. Indicates changes in the society during this period
	

	IO

· Makes historical comparisons

· Determines explanatory factors and consequences
	

	Technique

· Interprets illustrated documents

	


	
Section B3a and B3b: War and Peace

	Teaching Suggestion

The purpose of Section B3 is to bring a certain awareness of the disruptive impact of war upon a society.  

Activities B3a and B3b deal with the identification of some behavioural characteristics of societies at peace or at war.  Simple as these activities might be, they are an initiation into the understanding of war and its horrific effects on individuals.

Invite students to discuss in groups of three how an environment of war is highly disruptive to ordinary everyday life. However, emphasize that war can be only stopped if both sides agree to put down arms through the signing of a document – a peace treaty. 

Lead them to debate on the topic – how difficult is it to keep peace permanently? Allow them to use “little fights in the school playground” as an example.


	[image: image89.png]3a: Look at the three paintings. Write, in the provided
space, three characteristics of an environment at PEACE.

1. Calmness

2. A sense of well being

3. Continuation of every day chores





[image: image90.png]3b: Look at the three paintings. Write, in the provided
space, three characteristics of an environment at WAR.

1. Fear

2. Threats

3. Violence / Brutality










	Section B3c: War and Peace

	Teaching Suggestion

Focus on the historical event of The Great Peace Treaty of Montreal (1701).  After analyzing the illustration of its signing and answering the questions, initiate a more specific discussion on the horrific impact of war on the then French settler society and Aboriginal society. This activity should prepare them to better answer the set of questions under B3f.


	[image: image91.png]3c: Many wars were waged among the Aboriginal
people themselves and between the Aboriginal people
and the settlers. Life was unbearable and peace was
needed.

It was decided that in 1701 the Great Peace Treaty of
Montreal would be signed.

This treaty was signed by the
Governor General of__New France
and the 40__Aboriginal Chiefs










	Section B3d: War and Peace

	Teaching Suggestion


	[image: image92.png]3d: Study the painting and answer the questions below.

PR o e

1. Between whom was the Great Peace Treaty of Montreal?
2. Who is watching the signing (on the left)?

3. What writing utensil is being used for the signing?

4. Why does the crowd consist mostly of Aboriginal people?

5. If the Treaty was signed in Montreal, which river is seen here?
6. What head gear are the French officials wearing?

7. What head gear are the Aboriginal chiefs wearing?




[image: image93.png]1. France and Forty Aboriginal Chiefs.

2. The Governor General representing the King of France.
3. A plume (feather)

4. The Aboriginals were very interested in the signing of the
Treaty as it would create a better societal environment in
every Aboriginal settlement.

5. St. Lawrence River

6. The French officials wore wigs.

7. The Aboriginal chiefs wore a feathered headdress. Each
tribe had a different headdress.






	Section B3e: War and Peace

	Teaching Suggestion

Students should individually study the actual document of the Peace Treaty and recognize how each group, French settlers and Aboriginals, signed the document according to their customs, culture and literacy level.


	[image: image94.png]3e: Below is a picture of the treaty signed by the

B 4 )
1. Whom do you think drew the images on the document?
2. Circle 4 animals and identify them.

3. What do the animals represent in the document?
4. Why did they not sign their names?

5. For whom did the Governor General sign?

6. What were the benefits of this Treaty for New France?




[image: image95.png]1. The chiefs of the various Aboriginal tribes

2. Abird, a turtle, a fish, a goat, an eagle...

3. The Aboriginal people. mostly chose animals to
represent their tribes.

4. Most chiefs signed the Treaty by drawing their tribal
symbol, most often an animal.

5. The King of France

6. All Aboriginal Nations that signed the Treaty agreed
not to fight amongst themselves. They agreed also to be
neutral in case of war between the British and the
French.







	Section B3f: War and Peace

	Teaching Suggestion

Words to know:

Document, head gear, neutral, treaty


	 [image: image96.png]3f: Write a small paragraph for each of the questions

below.

1. How did everyday life change
for the French settlers after
the Great Treaty of Montreal

was signed?
To be considered:
* Farm life and life in the
settlements was free from
Aboriginal attacks
* River and forest travel
was safer
* More agricultural
products were available
* Fur trade increased
* Children went safely to
school and played in the
woods

2. How did everyda
change for the Aboriginal
Nations after the Great

Treaty of Montreal was
signed?
To be considered:
* Farm life and settlements
was free from enemies
(both French and other
Aboriginal enemies)

* More business was
conducted with French
settlers

* River and forest travel was|
safer

* Aboriginals bartered in
peace with all other tribes

* End of attacks on
Aboriginal villages








[image: image97.png]SMART Board.. tools & strategies
for Cycle 2 Elemeptary!





	Section B4: Maps of New France

	Competency 2

To interpret change in a society and its territory.

· To situate a society and its territory in space and at two points in time.

	[image: image98.png]Maps of New
France
645 - 1745

ATLANTIC
oceAN







	PoL

C. French society in New France around 1645

1. 
Location of the society in space and time
a. Locates on a map the territory that belonged to France in North America.
b. Locates on a map the territory occupied by French society in New France

D.  Canadian Society in New France around 1745

1. 
Location of the society in space and time

a. Locates on a map the territory that belonged to France in North America.

b. Locates on a map the territory occupied by Canadian society in New France.

 
	

	IO

· Situates in time

· Makes geographical comparisons


	

	Technique

· Interprets simple maps

	


	Section B4a: Maps of New France

	Teaching Suggestion


	[image: image99.png]4a: On the map below, write the number that identifies
each of the following:

1. Newfoundland

2. St. Lawrence River

3. Acadia








	Section B4b: Maps of New France

	Teaching Suggestion

This is an ideal situation to have students improve their research and technological skills. You may wish to have groups of students work on different research projects with respect to the lakes. Consider some of the following questions:
a) “Which lake has the name of … “

1. a Canadian Aboriginal people?

2. a Canadian province?

3. an American state?

4. an American Aboriginal people?

b) “But one lake is “Superior” to all other four lakes. Which lake is that?

Students may elaborate the above with respect to the  origin of the name, its size and depth, its economic importance etc.
A perfect opportunity to teach students the mneumonic aid:

HOMES :


Huron


Ontario


Michigan


Erie


Superior


	


	Section B4c: Maps of New France

	Teaching Suggestion

It is important that the students complete the map of New France (1645) as a continuous territory and not as a territory divided into the five different regions mentioned in the activity. All regions must be linked thus forming a continuous territory as shown in the answer provided.


	 [image: image100.png]GREEN

NEW FRANCEY
1645







	Section B4d: Maps of New France

	Teaching Suggestion


	[image: image101.png]4d: As you can see, around 1745 the territory of New
France consisted of vast regions of the North American
continent. Identify the regions in 4 simple sentences:

=\

. The western part of Newfoundland
. A wide area around the Five Great Lakes

N

3. A broad region on both sides of the Mississippi
River from the 5 Great Lakes to the Gulf of
Mexico

4. A broad region of land on both banks of the
St. Lawrence River




 


	Section B4e: Maps of New France

	Teaching Suggestion

Words to know:
Continent, shores, gulfs

	[image: image102.png]4e: What differences do you find between the maps of
New France of 1645 and 1745? Circle them and fill in the
table below.

NEW FRANCI NEW FRANCE
1645 1745

In 1745, the territory of New France:
1

2
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Teaching Suggestion
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